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Commentary on candidate evidence  

Candidate 1: outcome 1 

1  Apply language skills to investigate a selected text(s) by:  

1.1 Demonstrating understanding of a straightforward text(s) 

1.2 Analysing and evaluating a straightforward text(s)  

1.3 Presenting findings in a critical essay or oral presentation  

1.4 Discussing a straightforward text(s)  

The candidate has produced a critical essay on the poem ‘Shooting Stars’ by Carol 

Ann Duffy and taken part in a group discussion-based activity about the text. 

Assessment standard 1.1 commentary 

This assessment standard has been met because the candidate has summarised 

key aspects of the poem ‘Shooting Stars’, by Carol Ann Duffy, in response to their 

chosen question about an event which had an emotional effect. Throughout their 

essay, the candidate has identified key ideas raised in the poem, such as the 

significance of the title, the violence used against the Jewish women culminating in 

murder and the pleading from the poet that these terrible events be remembered. 

Assessment standard 1.2 commentary  

This assessment standard has been met because the candidate has selected, 

analysed and evaluated a range of language techniques: for example, the 

significance of the title in which ‘Stars’ refers to the Star of David ‘which Jewish 

people were forced to wear’ and ‘Shooting’ refers to their murder. The candidate also 

discusses the impact of the euphemism ‘After I no longer speak’ which ‘conveys the 

fact that the speaker is murdered’. There is also analysis of word-choice such as 

‘break’ and ‘salvaged’ linked to the ‘lack of empathy’ shown by the soldiers who steal 
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the women’s jewellery. Repetition in ‘Remember, remember’ is selected to 

emphasise the poet ‘begging’ readers not to forget these horrific historical events. 

Assessment standard 1.3 commentary 

This assessment standard has been met because the candidate has successfully 

presented their findings from their reading of the text in the form of a critical essay. 

The essay exceeds the minimum requirement of 600 words and contains a suitable 

introduction identifying the poem as a dramatic monologue which explores the 

horrors of the Holocaust with the intention that readers never forget this emotional 

event.  

Relevant main ideas of the text are summarised in relation to key events and 

incidents that reflect the cruel treatment of the Jewish people, their murders, the 

callous way in which the soldiers wash their guilt when cleaning their uniforms and 

the plea from the writer that these events are never forgotten. These references are 

supported by quotation which the candidate analyses effectively. The essay is 

rounded off with an appropriate conclusion reinforcing that this historical event 

should be remembered. 

Assessment standard 1.4 commentary 

This assessment standard has been met and is evidenced in the commentary on the 

candidate discussion checklist: 

• The candidate has contributed relevant ideas and, in addition, has ‘ask[ed]

relevant questions to ensure understanding and agreement on ideas.’

• The candidate has used straightforward vocabulary which is ‘appropriate to task.’

• The candidate can communicate using appropriate non-verbal cues such as

‘strong eye-contact’ and uses a range of facial expressions to show gradual

understanding of the ideas of others – ‘will look puzzled as listens but ...facial

expression changes.’
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• The candidate demonstrated listening skills by ‘ask[ing] questions and

answer[ing] those put to them’, for example, ‘how did the poem make you feel –

devastated’ and provided evidence for this response.
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Candidate 2: outcome 1 

1 Apply language skills to investigate a selected text(s) by 

1.1 Demonstrating understanding of a straightforward text(s) 

1.2 Analysing and evaluating a straightforward text(s) 

1.3 Presenting findings in a critical essay or oral presentation 

1.4 Discussing a straightforward text(s) 

The candidate has produced a critical essay on the play ‘Frankenstein’ by Philip 

Pullman and taken part in a discussion-based activity with their teacher on the text. 

Assessment standard 1.1 commentary 

This assessment standard has been met because the candidate has demonstrated 

understanding by summarising key aspects of the play ‘Frankenstein’, by Philip 

Pullman, in response to their task which was to consider whether they felt sorry for 

Frankenstein or the monster. Throughout the essay, in a chronological approach, 

some key ideas are identified: Frankenstein’s devotion to science, Agathe’s lack of 

fear of the monster due to her blindness, the monster’s evil as a consequence of his 

mistreatment and the recognition of his loneliness. 

Assessment standard 1.2 commentary 

This assessment standard has not been met. The candidate has focused on 

characterisation and deals with a limited number of selections from the text. There is 

some straightforward analysis of aspects of Frankenstein’s character, for example 

the lengths he will go to for scientific research: ‘This shows Frankenstein will do 

anything to make his monster, even rob graves, which is horrifying’. The candidate 

also describes him as ‘cold hearted’ as he ‘does not care one bit about a family 

member possibly dying’ as he prioritises his research.  
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There is also straightforward analysis of the monster’s character in the candidate’s 

statement that ‘the harsh treatment from humans turned something into evil that 

could have been harmless.’ The candidate notes that the monster becomes ‘more 

confident’ and ‘his vocabulary is more complex’ but he is also ‘lonely’.  

There is some evaluation and engagement shown when the candidate concludes the 

response with the following comments: 

‘I feel sorry for the monster because he didn’t want to be brought into this world and 

when he did the world went against him.’ 

Considering the response in its entirety, however, there is insufficient analysis of the 

text as a whole in to meet assessment standard 1.2. A re-assessment opportunity 

should be given to allow for inclusion of more analytical material. To meet this 

assessment standard, the candidate should add more analysis of character and/or 

theme.  

Assessment standard 1.3 commentary 

This assessment standard has not been met because the candidate has not 

produced a response which meets the minimum requirement of 600 words. The 

essay lacks development and is only 500 words as it stands. 

The essay, however, does have a straightforward chronological structure. It contains 

an introduction identifying that the play is based on a novel ‘about a mad scientist’ 

who tried to bring a corpse to life but ‘did not know how horribly wrong it would go ...’ 

Some relevant main ideas of text are summarised in relation to key events, for 

example Frankenstein’s dedication to his cause, his lack of empathy with his family, 

the poor treatment of the monster which led to his evil change as he became more 

confident and developed. There is brief reference to the ending of the play with the 

murder of the ‘monster bride’ and the monster’s vow to destroy Frankenstein. These 

references are supported by some quotation and analysis.  
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The essay is rounded off with an appropriate conclusion reinforcing the candidate’s 

opinion that the monster is more worthy of sympathy as ‘he didn’t want to be brought 

into this world’ and ‘just wanted friends.’ 

To meet this assessment standard, the candidate should ensure that the essay 

meets the minimum requirement of 600 words. A re-assessment opportunity should 

be given to allow for this. 

Assessment standard 1.4 commentary 

This assessment standard has been met and is evidenced in the detailed 

commentary on the candidate discussion checklist: 

• The candidate has contributed relevant ideas to explain why sympathy can be felt

for both Frankenstein and the monster and that the monster is not initially evil but

‘only hurts people to get back at Frankenstein’. A range of themes have been

identified: ‘responsibility, good vs. evil and dangers of society’.

• The candidate has used straightforward vocabulary and ‘Explains ideas clearly’,

for example ‘don’t know who is good and who is evil’.

• The candidate can communicate using appropriate non-verbal cues such as eye-

contact, nods to indicate agreement and smiles.

• In discussion with the teacher, the candidate demonstrated listening skills by

summarising the play and ‘explaining ideas further when asked to.’
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Candidate 3: outcome 1 

1 Apply language skills to investigate a selected text(s) by 

1.1 Demonstrating understanding of a straightforward text(s) 

1.2 Analysing and evaluating a straightforward text(s) 

1.3 Presenting findings in a critical essay or oral presentation 

1.4 Discussing a straightforward text(s) 

The candidate has produced a critical essay on the play DNA by Dennis Kelly and 

taken part in a discussion-based activity with their teacher on the text. 

Assessment standard 1.1 commentary 

This assessment standard has been met because the candidate has demonstrated a 

straightforward understanding of key ideas and characters contained in the play 

DNA, by Dennis Kelly. For example, in paragraph 1 the candidate states: ‘In this play 

Leah explores Morality and gangs throughout it.’  

In relation to their chosen focus of the characterisation of Leah, the candidate has 

identified some of the ideas and events that help to make Leah a memorable 

character, charting her changing character and attitudes linked to being in a gang. 

The candidate shows a straightforward understanding of the development of Leah’s 

character and understanding of what the gang represents. For example, the 

candidate makes the observation that: ‘This shows us how fed up she is with Phil 

and the gang.’ The candidate also offers more developed commentary, for example: 

‘This shows us how being in a gang has made her change her moral thinking pattern 

just to fit in with them.’  

Assessment standard 1.2 commentary 

This assessment standard has been met. At first, the candidate offers fairly 

imprecise analysis of the character of Leah: ‘Leah’s character is a very chatty but 
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insecure character that can be very like able to some people and annoying to others 

to.’ This relatively thin comment is developed further when the candidate mentions 

Phil and observes that Leah can ‘persistently …talk and talk all the time to him.’ The 

candidate notes that Leah doesn’t get a response from Phil and states that ‘This 

shows us how insecure Leah is with the concern coming with the words coming out 

her mouth making us feel bad for the horrible ways Phil has been treating Leah 

throughout the play.’ Here, sufficient straightforward analysis is demonstrated. This 

is then supported by a relevant reference from the text: 

‘Leah: Do I disgust you?’ 

Stronger analysis is shown when the candidate examines Leah’s role as the 

conscience of the group: 

‘Leah shows her unease towards this plan by pleading with them not to go through 

with the plan of murdering Adam. This shows how morally right Leah is. 

Leah: No! Stop, don’t, don’t Phil, what are you doing, what are you…’ 

The candidate goes on to identify the development of Leah’s character towards the 

end of the play: 

‘The character Leah makes it memorable for the audience by finding the courage to 

leave Phil and the gang and assert her morality.’ 

The candidate rounds off the response with a straightforward evaluative comment: 

‘Making me feel sorry for Leah as a character when Phil is so rude to her throughout 

the play.’ 

On balance, the candidate has demonstrated enough analysis and evaluation for the 

achievement of assessment standard 1.2. 

Assessment standard 1.3 commentary 

This assessment standard has been met because the candidate has successfully 

presented their findings from their reading of the text in the form of a critical essay. 
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The essay exceeds the minimum requirement of 600 words (688) and has a suitable 

introduction to the key aspects of Leah’s character that form the focus of their essay. 

Relevant main ideas of the text are summarised in relation to key events and 

incidents that reflect Leah’s changing attitudes within and to the gang, supported by 

reference and quotation which the candidate analyses to make points about the 

characterisation of Leah throughout the play.   

The essay is rounded off with an appropriate conclusion highlighting why Leah was a 

memorable character.  

Assessment standard 1.4 commentary 

This assessment standard has been met because the detailed commentary on the 

candidate discussion checklist indicates that the candidate: 

• has contributed relevant ideas by describing ‘the character Leah and her

situation’ and explained ‘key aspects of the plot.’

• has used straightforward vocabulary: ‘upset, ignored, concerned’… ‘the group’s

conscience.’

• can communicate using appropriate non-verbal cues such as ‘appropriate eye-

contact, nods, etc.

• demonstrated listening skills through ‘appropriate responses to questions asked

by [their] teacher in one-to-one discussion’.
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Candidate 4: outcome 1 

1 Apply language skills to investigate a selected text(s) by 

1.1 Demonstrating understanding of a straightforward text(s) 

1.2 Analysing and evaluating a straightforward text(s) 

1.3 Presenting findings in a critical essay or oral presentation 

1.4 Discussing a straightforward text(s) 

The candidate has produced a critical essay on the short story ‘Mary Moon and the 

Stars’ by Janice Galloway and taken part in a discussion-based activity with their 

teacher on the text. 

Assessment standard 1.1 commentary 

This assessment standard has been met because the candidate has given an 

overview of the text and summarised key events of the plot, in relation to their 

chosen focus of sympathy for the character of Mary Moon. Throughout their essay, 

the candidate identifies key aspects of Mary’s situation that help to develop 

sympathy: her appearance and physical condition (‘Mary is malnourished and 

unclean’), her domestic situation (‘she is not loved by her own mother’), her 

treatment at school (‘everyone started to call her “Mary – Moon – that – peed – the – 

floor”’). 

Assessment standard 1.2 commentary 

This assessment standard has been met because the candidate has offered a 

number of straightforward analytical comments about Mary’s character and situation 

to develop the essay’s focus on sympathy for Mary. This analytical commentary is 

not developed but is just enough to achieve the assessment standard at this level, 

for example: 

National 4 English Assignment (added value unit) 2025 Candidate evidence and commentaries

SQA | www.understandingstandards.org.uk 26 of 28



‘“She smelled like a cat’s cushion,” Mary smell is compared with a cat’s cushion, a 

cat’s cushion smells bad, is unclean, is where a cat sleeps on.’ 

The candidate does offer some slightly stronger analysis in a discussion of Mary’s 

relationship with the narrator: 

‘Mary didn’t want to tell the narrator about her home life because she doesn’t like to 

talk about this, and she doesn’t want the narrator to feel sorry for her.’  

In the conclusion, the candidate shows engagement with the text in a way that 

suggests its impact: 

‘This story is a good lesson for people who don’t know how to appreciate life, and 

every single day when they wake up and are healthy, they have what to eat, a safety 

place and a family.’ 

Overall, the candidate demonstrates just enough straightforward analysis and 

evaluation for achievement at this level. 

Assessment standard 1.3 commentary 

This assessment standard has been met because the candidate has successfully 

presented their findings from their reading of the text in the form of a critical essay. 

The essay exceeds the minimum requirement of 600 words (725) and has a suitable 

introduction which gives a broad overview of the aspects of the story that will form 

the focus of their essay.   

Relevant main ideas of text are summarised in relation to key ideas and incidents 

that shape the candidate’s feelings of sympathy for Mary, supported by reference 

and quotation which the candidate analyses.   

The essay is rounded off with an appropriate conclusion which recaps on reasons 

for sympathy referenced earlier but also expands on how the story concludes and 

lessons that could be gained from it.  
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Assessment standard 1.4 commentary 

This assessment standard has been met, although the assessor comments would 

benefit from more detail of the topics covered in the discussion and examples of the 

language used by the candidate. However, the commentary on the candidate 

discussion checklist shows that the candidate: 

• has contributed relevant ideas by giving a ‘clear account of the main parts of the

story.’

• has used straightforward vocabulary and has ‘discussed use of simile and

metaphor.’

• can communicate using appropriate non-verbal cues as ‘eye-contact [was] made

throughout.’

• demonstrated listening skills as they ‘responded to questions’ in a discussion

activity with their assessor. An example of their response to the question ‘Why

does Mary hide her secret’ is given: ‘I think she didn’t tell anyone because she

would be embarrassed.’
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